Int J Soc Welfare 2018: 28: [53][54][55][56][57][58][59][60][61][62] O'Higgins A. Analysis of care and education pathways of refugee and asylum-seeking children in care in England: Implications for social work There are currently 4,560 refugee and asylum-seeking children in care in England, but little is known about their care histories and educational outcomes. This study analysed the educational outcomes of unaccompanied refugee and asylum-seeking children in care at age 16 (n = 167) in 2013, using secondary data analysis. It compared their care histories and educational experiences with other children in care and those in the general population. Secondly, it used linear regression to determine what factors predict educational outcomes. Refugee and asylum-seeking young people in care faced fewer difficulties than their peers in care or those in need, but they lagged behind children in the general population. Age at entry, placement type, Strengths and Difficulties Questionnaire scores, school type and mobility predicted attainment. Special educational needs (SEN), number of placements and absences did not. Better care planning and a greater understanding of SEN are required to enhance the well-being of this population.
There is growing concern about the plight of refugee and asylum-seeking children who travel to Europe without their parents or adult family members, as numbers have risen dramatically in recent years (UNICEF, 2016) . In 2015, 88,300 refugee and asylum-seeking children arrived in Europe to claim asylum -up from 23,150 in 2014 -from countries including Eritrea, Syria and Afghanistan. Of the total number of asylum claims, nearly 50% were submitted in Sweden, Germany and Italy (European Commission, 2016) . Available data suggest that the majority (over 80%) of refugee and asylum-seeking children are boys and aged between 14 and 18 upon arrival in Europe (European Commission, 2018; Office of Refugee Resettlement, 2013) . This new migration landscape has important repercussions for governments and non-governmental organisations (NGOs) that seek to develop appropriate reception and resettlement services to support these young people.
The number of refugee and asylum-seeking children arriving in the UK peaked in 2008 before falling sharply until 2012 (DfE, 2017) . Recent events around the world have resulted in a renewed surge in asylum applications from children (European Commission, 2018) . Underlying these statistics is a constant change in the make-up and backgrounds of these children. The task for local authority children's services supporting these children is thus a challenging one and requires strategic and flexible planning and service implementation. This is reflected in recent changes in legislation and policy at local, national and international levels (e.g., ADCS, 2016) . Research on refugee and asylum-seeking children in care has flourished in recent years, but the present study is unique in that it has analysed English administrative data from a merged dataset that brought together the Children Looked After Dataset (CLAD) and the National Pupil Database (NPD). This is the first time that these data sets have been brought together to examine the circumstances and outcomes of refugee and asylum-seeking children in care. In fact, secondary data analysis is rarely used to study the histories and outcomes of refugee and asylum-seeking children, including internationally. This article thus makes a unique contribution to research at a time when a greater understanding of this population and their needs is sorely lacking. In so doing, it aims to inform the emergence and development of evidence-based practice in social care with refugee and asylum-seeking children.
[Corrections added on 12 November 2018, after first online publication: A number of errors were identified in this article and have since been corrected. A list of the changes made is given in the Supporting Information tab for this article.]
Unaccompanied refugee and asylum-seeking children are young people under the age of 18, arriving in the UK without a parent or guardian and who apply for asylum in their own right. While they must demonstrate a well-founded fear of persecution to be granted refugee status, they are commonly afforded special rights because of their age and status. For example, if they are refused asylum (as the majority are), children are granted special leave to remain which entitles them to stay in the UK for 30 months or until the age of 17.5, whichever comes first (Children's Legal Centre, 2017; Home Office, 2016 , 2017 . These children are also provided with support from local authority children's services where it is recognised that they are under the age of 18 and there is no adult to care for them (DfE, 2014; Home Office, 2017) . Thanks to the provisions of the United Nations Convention on the Rights of the Child and The Children Act 1989 (and its amendments), refugee and asylum-seeking children are afforded, with few exceptions, the same rights and entitlements as other children in care (Dorling, MacLachlan, & Trevena, 2017) . This includes the provision of suitable accommodation, support and access to services such as health and education. On reaching 18, some young people may continue to receive support under the Children (Leaving Care) Act 2000, but they might not be granted an extension of their leave to remain and the Home Office may take steps to return them to the country of origin. Because of this uncertainty, the transition to adulthood can be a particularly difficult time for these young people. Earlier educational success and support may increase resilience and prepare them for the challenges they will face during that time. As of March 2017, there were 4,560 refugee and asylum-seeking young people under the age of 18 in care in England (DfE, 2017) .
The experiences and circumstances of this population are diverse; for ease, the term 'unaccompanied refugee and asylum-seeking young people in care' is adopted throughout the article. Readers should note that government statistics and guidance for refugee and asylum-seeking children are published for the UK, whereas those for children in care are issued separately for England , Scotland, Northern Ireland and Wales.
Past research on refugee and asylum-seeking children
Research on unaccompanied refugee and asylumseeking children in care has focused mainly on their experiences of care (Brownlees & Finch, 2010; Chase, Knight, & Statham, 2008; Wade, Sirriyeh, Kohli, & Simmonds, 2012) , the response of social services (Kohli, 2007; Wade, Mitchell, & Baylis, 2005) and their susceptibility to mental health problems (Bean, Eurelings-Bontekoe, & Spinhoven, 2007; Bronstein, Montgomery, & Dobrowolski, 2012; Derluyn, Mels, & Broekaert, 2009; Geltman et al., 2005; Geltman, Grant-Knight, Ellis, & Landgraf, 2008; Reijneveld, de Boer, Bean, & Korfker, 2005; Vervliet, Lammertyn, Broekaert, & Derluyn, 2013) .
Broadly, this research indicates that refugee and asylum-seeking children face significant adversity throughout their childhood, including conflict in their country of origin, a dangerous journey to safe countries and difficulties accessing services upon arrival (Hodes, Jagdev, Chandra, & Cunniff, 2008) . Their age may also make them vulnerable to exploitation, abuse and trafficking (Chase et al., 2008; Reed & Fazel, 2012; Wade et al., 2005) . These experiences may result in mental health problems or feelings of isolation and vulnerability. Some research has linked their well-being to care histories; one systematic review found that refugee and asylum-seeking children in foster care had better mental health outcomes than did children in other types of placement (O'Higgins, Ott & Shea, 2018) . Selection bias was high across studies, however, so the nature of these associations -namely, whether foster care can support better mental health of refugee and asylum-seeking childrenremains unclear.
However, a remarkable number of refugee and asylum-seeking young people have no identifiable behavioural or emotional difficulties, suggesting that the emphasis on the vulnerability of refugee and asylum-seeking children may require more nuance (Chase et al., 2008; Crawley, 2010; O'Higgins 2012) . Indeed, many young people appear to be getting on well in care and in school; this stands in contrast to other children in care (Ford, Vostanis, Meltzer, & Goodman, 2007) . In studies by Chase et al. (2008) , Wade et al. (2005 Wade et al. ( , 2012 and Sinclair, Baker, Lee, and Gibbs (2007) , many refugee and asylum-seeking children were found to have stable care trajectories, few behavioural problems, were keen to learn English and do well in school and beyond (see also Brownlees & Finch, 2010) . Research on the education of refugee and asylum-seeking children has documented the central role it plays in their resettlement pathways (Arnot & Pinson, 2005; Brownlees & Finch, 2010; Chase et al., 2008; Hek, 2005; Kohli, 2007; O'Higgins & Evans, 2013; Wade et al., 2005 Wade et al., , 2012 . Indeed, despite difficulties in accessing school or mental health problems that may impede learning, refugee and asylum-seeking children tend to be very motivated and many make educational success their priority. Research findings report that going to school can give children a sense of routine and 'normality', enable them to make friends and develop social networks while learning English and making academic progress which is essential to integration (Chase et al., 2008; O'Higgins & Evans, 2013; Wade et al., 2005) . This said, research reporting test scores or other educational outcomes of refugee and asylum-seeking children in care is lacking, in England and internationally. Therefore, there is little evidence to show whether enthusiasm translates to success for these young people. There is also limited research that links care histories with educational outcomes, so it is not clear whether placement instability or type, for example, affects success, as it does for other children in care (Luke, Sinclair & O'Higgins, 2015) . Finally, with the exception of Sinclair et al. (2007) , past research has not systematically compared educational outcomes for refugee and asylum-seeking children in care with those of their peers in care or in the general population.
In light of these gaps in the literature, the first objective of this study was to compare the care histories and educational outcomes of refugee and asylum-seeking children in care to their peers in care, those in need and children in the general population. The second objective was to determine what factors predict the educational outcomes of refugee and asylum-seeking children specifically. The article is divided in two parts to reflect these two objectives.
Methods

Participants
The analysis focuses on 167 refugee and asylum-seeking young people who were in care for 12 months or more in June 2013 and who were enrolled for GCSE 1 (or equivalent) exams. Young people who do not have a Unique Pupil Number (UPN) do not appear in the dataset and are thus excluded from the analysis (see limitations).
The distribution of demographic characteristics in the study sample reflects the broader population of refugee and asylum-seeking children in England in 2013 and previous years. The majority were boys and entered care (and probably the country) in their teenage years. Data from the Home Office suggest that unaccompanied refugee and asylum-seeking children in care in 2013 came from Albania, Afghanistan, Eritrea and Iran (Home Office, 2016) . Only seven young people in this dataset had refugee status. These figures may not be accurate, however, as they are not provided by the immigration services, but instead are recorded by social services.
Data and measures
The dataset for the present study was obtained by merging data obtained from the Department for Education in England in 2013:
• Children Looked After Dataset (CLAD, officially known as SSDA903), which contains information about care histories, and • National Pupil Database (NPD), which records information about children's education (see DfE, 2013) for a full list of available data.
The data are administrative in nature and describe demographic characteristics of children and young people, and chart their care and education histories.
Limitations of this type of data are acknowledged and discussed at the end of the article. Readers should note that the educational outcomes of children in care, children in need and children in the general population are described only in relation to the sample of refugee and asylum-seeking children.
For the purpose of this analysis, the main outcome is the sum of points scored in eight best GCSEs (or equivalent), where A* (the top grade possible in these exams) is worth 58 points (maximum total points 464). Each grade below A* is worth 6 points fewer; so, for example, a C grade on one exam is worth 40 points and a D grade is worth 34 points. The data also include a measure of social and emotional well-being as captured by the total difficulties score on the Strengths and Difficulties Questionnaire (SDQ); subscales are not available in the dataset. Higher scores indicate greater difficulties and scores above 16 are taken as a rough indication of possible clinical problems (Goodman, 1997; Whyte & Campbell, 2008) . The SDQ is completed for all children who have been in care for 12 months or more, but not children in the general population or children in need. There were few missing data and on two variables only (special educational needs [SEN] status and SDQ scores) therefore multiple imputation was not conducted for analysis. Ethical approval was granted by the University of Oxford.
Analysis description
Statistical analyses were limited to the data available and the sample size. Differences between groups were compared using ANOVA and, where this was significant, post hoc tests were carried out. Because study samples (refugee and asylum-seeking children, children in need, children in care and children in the general population) varied in size, the Games Howell post hoc test was selected; moreover, this test does not assume homogeneity of variances. Linear regression was used to examine the factors that predict educational outcomes. Significance was set at p<0.05. All analyses were carried out using SPSS v.24.
Findings
Comparing the outcomes of refugee and asylum-seeking children to other young people in care
In the first part of this analysis, the educational experiences of refugee and asylum-seeking children in care were compared with those of other children in care, children in need and children in the general population. Their care experiences were contrasted only with those of other children in care. Such comparisons are important to provide some context to the outcomes of refugee and asylum-seeking children in care. The text below outlines the results of the analyses and raw scores are presented in Table 1 .
In terms of their examination points, refugee and asylum-seeking children in care scored significantly more points at GCSE (and average points per exam) than children in care and children in need, but fewer total points than children in the general population, F(3; 642,801) = 517,958.85, p<0.001 (post hoc tests showed significant differences between all groups). Refugee 
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and asylum-seeking children also had significantly fewer authorised (F(3; 593,707) = 2870.97, p<0.001) and unauthorised (F(3; 593,707) = 4972.89, p<0.001) absences than did other children in care or children in need, but these were not significantly different from those of children in the general population. The majority of refugee and asylum-seeking children in this study were enrolled in mainstream schools (85.3%); few were in further education, in contrast with previous studies (Sinclair et al., 2007; Wade et al., 2012) . This may be due to a different age distribution in the study samples. Refugee and asylum-seeking children in mainstream schools had higher exam scores than refugee and asylum-seeking young people in other types of education settings. However, refugee and asylum-seeking young people changed school in Year 10 or 11 (the 2 years prior to sitting exams) at almost four times the rate of other children in care, in need or in the general population (see Table 1 ). Analyses showed that refugee and asylum-seeking children were significantly affected by school changes, so that they lagged far behind other refugee and asylum-seeking children who had not changed schools.
Information on SEN was recorded for 83.8% (n = 140) of refugee and asylum-seeking children in care in the study sample (see Table 1) . Surprisingly, exam scores were not different for refugee and asylum-seeking children with or without SEN. This stands in sharp contrast to patterns in other groups, however, where SEN had a strong negative association with educational outcomes. Of concern, refugee and asylum-seeking young people for whom there were no recorded SEN data had exceptionally low exam scores (n = 24, M = 76.36, SD = 66.40).
The mean SDQ scores of refugee and asylum-seeking children were significantly lower than those of other young people in care (t[147.86] =13.99, p<0.001), suggesting fewer social and emotional problems, even when compared with children in care by age and reason for entry into care. Mean SDQ scores were associated with educational outcomes for both refugee and asylum-seeking children (r = −0.24, p= 0.005) and children in care (r = −0.37, p<0.001). Refugee and asylum-seeking children were less likely to have emotional difficulties than were children in care (χ 2 [2, 4310] = 84.60, p<0.001), but elevated scores nevertheless were a threat to academic success.
Mean age at entry into care of refugee and asylumseeking children was 13.06 (SD = 1.96), significantly older than other children in care, reflecting the fact that refugee and asylum-seeking children tend to migrate and arrive in host countries in their teens.
Refugee and asylum-seeking young people had significantly fewer placement changes overall (M = 2.66, SD = 1.99) than did other young people in care (M = 4.79, SD = 4.92), t(245.67) = 12.54, p<0.001). This was also the case when children in care were compared by age or reason for entry.
This analysis shows that refugee and asylum-seeking children face significant challenges in school and in care, but they appear to have better outcomes than other young people in care overall.
What factors predict attainment of refugee and asylumseeking young people in care?
This section of the article explores the care and educational histories of refugee and asylum-seeking children only. It aims to identify factors that predict educational outcomes at age 16.
Bivariate correlations were run to inform the choice of predictor variables for multivariate analysis (see Table 2 ). Because of the sample sizes, school type was recoded into a dichotomous variable (in mainstream school or other school type at GCSE), as was placement type (in foster or kinship care, or other placement type at GCSE). The SEN variable was excluded because it was not correlated with exam scores.
Correlations revealed that refugee and asylumseeking children who entered care later were more likely to change schools, attend a non-mainstream school and have more absences. Number of placements was also correlated with higher mean SDQ scores, attendance at non-mainstream schools and more authorised absences. Children with higher SDQ scores and in non-mainstream schools were also more likely to be absent from school (see Table 2 ). This may be because underlying behavioural difficulties might lead to placement instability and difficulties in school.
Regression analysis tested what predictors remained significant when examined together (see Table 3 ).
The model predicted 48% of the variance − a relatively large proportion − in exam scores for refugee and asylum-seeking children in care. Refugee and asylum-seeking children who entered care later, were not in foster or kinship care, had high SDQ scores, were not in a mainstream school or had changed schools in the two years prior to GCSE exams were more likely to have lower attainment (see Table 3 ).
Discussion
Overall, the refugee and asylum-seeking children in this study appeared to be making good progress in care and education and their GCSE scores were testament to that, even though these remained below the average exam scores in the general population.
Compared with other children in care, refugee and asylum-seeking children in care had marginally higher GCSE exam scores but their experiences differed in important ways. First, the majority of refugee and asylum-seeking young people are likely to be non-native speakers of English, thus presenting an additional challenge to their educational success. Second, reflecting past research, refugee and asylum-seeking children in this study had fewer behavioural problems and SEN and appeared to have had a more stable care history than their peers in care (Chase et al., 2008; Sinclair et al., 2007; Wade et al., 2005 Wade et al., , 2012 . However, unlike their peers in care, stability and length of time in care did not independently predict educational outcomes of the refugee and asylum-seeking children when other variables were taken into consideration (e.g., Luke, Sinclair, & O'Higgins, 2015, p. 55 ). Additionally, despite being -for the majority -late entrants into care, the experiences and outcomes of refugee and asylum-seeking children stood in sharp contrast to other late entrants to care who had low attainment, significant behavioural problems and were more likely to be placed in residential than in foster care (see also Luke et al., 2015) . This finding likely reflects the different childhood and pre-care experiences of these refugee and asylum-seeking young people (Hodes, 2000) . Little is known about the early experiences of refugee and asylum-seeking children in their countries of origin, and only limited research has been conducted on the prevalence of maltreatment or neglect before migration (Catani, Schauer, & Neuner, 2008; Skårdalsmo Bjørgo & Jensen, 2015) . We do know that the childhoods of refugee and asylum-seeking children are often marked by war, conflict, persecution or other singular events. Many will also have experienced traumatic journeys to the UK, which might include trafficking and exploitation. Furthermore, refugee and asylum-seeking children might find resettlement in UK challenging if, for example, their age is disputed, their asylum story is not believed, they are denied access to services or unable to communicate effectively due to language barriers (Bean et al., 2007; Chase et al., 2008; Hodes et al., 2008; Reed & Fazel, 2012) . Despite this, research has documented how many of these children show signs of significant resilience, as well as fewer behavioural problems and high aspirations for and commitment to their education (Chase et al., 2008; Wade et al., 2005 Wade et al., , 2012 . It is likely that this results in -on averagemore stable placement histories and educational success than that of their peers in care, as identified in the present analysis.
Refugee and asylum-seeking children's experiences of education also differed from their peers in this study. First, the prevalence of SEN was relatively low, although it remained higher than for children in the general population. The low prevalence of SEN might be a result of the unique characteristics of the population or the ways in which their learning needs have been understood and assessed. Little research on SEN refugee and unaccompanied asylum-seeking children has been carried out, and where these are explored, they are often defined by the presence of psychological problems, and in particular trauma (e.g., Graham, Minhas & Paxton, 2016; Mace, Cherian, Mulheron, & Jones, 2014; Szente, Hoot, & Taylor, 2006) . SEN of unaccompanied refugee and asylum-seeking children are briefly discussed in two books (Chase et al., 2008; Wade et al., 2005) . The authors reported patchy recording of disability and learning difficulties, and inconsistent provision of support. Those who were helped appeared to benefit, however. This may help explain the finding in this study that refugee and asylum-seeking children with SEN appear to have similar school performance 
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than did refugee and asylum-seeking children without SEN. Indeed, it may be that young people who are assessed as having SEN are offered support, for example language classes, that enables them to better access the curriculum and thus achieve greater success in exams. However, it should be cause for some concern that our understanding of other learning needs or how psychological experiences interact with other learning needs is poorly documented and researched. This is a significant gap in research.
The findings also highlight that refugee and asylum-seeking children changed schools at a higher rate than any other group; school change also had a stronger relationship with exam scores than it did for other children. School changes are not uncommon for refugee and asylum-seeking children, as language difficulties may mean they are enrolled in alternative provision (e.g., language classes offered by charities) to acquire the skills they need before joining mainstream curricula in schools later on (Wade et al., 2005 (Wade et al., , 2012 . Careful examination of the data also revealed that nearly half of those who changed schools had in fact entered care (and likely the country) during the year before exams. School change may therefore reflect arrival in care and school during the academic year. Research indicates, however, that school change and delays in enrolment affect the educational outcomes of children in care (Zorc et al., 2013) . For refugee and asylum-seeking children in particular, prolonged periods outside of school may isolate them from peers and delay their learning, which might result in a loss of motivation and ultimately disengagement (Chase et al., 2008; Wade et al., 2005) .
The experiences of refugee and asylum-seeking children in the present study also differed from those of refugee and asylum-seeking children in other studies. In particular, past research has documented the high prevalence of mental health problems in this population (Bronstein & Montgomery, 2011; Fazel & Stein, 2002; Huemer et al., 2009 ). However, the SDQ scores of children in the present sample were much lower than what has previously been documented (e.g., Derluyn, Broekaert, & Schuyten, 2008; Nielsen et al., 2008) . Differences may be due to the research context; indeed, in Nielsen et al. (2008) , for example, children were living in large reception centres, not in foster care. However, as with the SEN data, this discrepancy might reflect problems with data collection. For example, carers may not know the young people well enough to complete the survey accurately. Cultural norms and expectations -particularly for refugee and asylum-seeking young men -may also affect how the questionnaire is scored. Children may also feel compelled to comply with expectations of vulnerability, be mindful of displaying any signs of difficult behaviour, or make a deliberate choice not to share their feelings, as has been documented in past research (Chase, 2009; Kohli, 2006; O'Higgins, 2012) . This would likely affect SDQ scores, too. Alternatively, it is feasible that the 69.5% of young people in this sample who have 'close to average' SDQ scores (scores below 13) have found a life in England that allows them to make progress in care and education and mitigates psychological difficulties. Indeed, in past research refugee and asylum-seeking young people reported that success in education was directly related to whether they felt their accommodation and support needs were being met. Moreover, this research found that refugee and asylum-seeking young people's well-being was facilitated through consistent care and support, which promoted their resilience and capacity to cope. Few reported the need for psychological interventions, for example (Chase et al., 2008; Montgomery, 2010; Reed & Fazelm 2012; Wade et al., 2005 Wade et al., , 2012 . Lastly, Chase et al. (2008) argued that education, if it provides a distraction and focus, can be a 'normalising' experience and promote well-being by providing a buffer against past difficulties.
A large proportion of the variance in GCSE scores was accounted for by the regression model. This suggests that exam scores are in large part explained by the variables available in the dataset. The remaining variance is likely to be explained by factors unaccounted for in this dataset, including family background, early environment, ability, past experiences of education and any other support the children receive while in care. The majority of young people in the sample did not appear to have refugee status. This means that their leave to remain will expire at the age of 17.5, at which point they will need to submit further applications for permission to remain. This uncertainty is likely to substantially affect young people's well-being. The findings of this study reveal important relationships, however, and demonstrate that there is much to be learned from administrative data held by local and central government on this population.
The analysis found that refugee and asylum-seeking children in the study who entered care later, were not in foster or kinship care, had high SDQ scores, were not in a mainstream school or had changed schools in the 2 years prior to GCSE exams were more likely to have lower educational attainment. This suggests that educational outcomes are influenced by the provision of stable care and placements, for continued periods (although the cross-sectional design means we cannot claim causality). Furthermore, stable educational placements are more likely to help a young person succeed. The findings that young people in a mainstream school perform better than those in different educational settings might reflect better education provision in such settings. However, it might also reflect the fact that children placed in mainstream schools are likely to have arrived in the UK earlier, and therefore speak better English and be better prepared for examinations at age 16.
Limitations of the study
The sample is not representative of the entire population of refugee and asylum-seeking children in care. Only young people who have a Unique Pupil Number (UPN) appear in the National Pupil Database. However, because UPNs are generated when young people enrol in mainstream school and most unaccompanied refugee and asylum-seeking young people do not attend mainstream school before they are 16, many of these young people will not appear in the NPD. They will therefore not be included in this analysis. This could affect the external validity of the study. Furthermore, the generalisability of the findings to current populations of refugee and asylum-seeking children in care is limited because the make-up of this population changes year to year in terms of nationality, background and migration history.
Lastly, the dataset is limited in terms of what it tells us about young people. For example, the dataset does not include information about pre-care experiences, the young people's aspirations or their relationship with their carer. Future research should be supplemented by qualitative accounts and interviews with care professionals.
Implications
The findings of the study lend themselves to implications for practice, policy and research. First, all refugee and asylum-seeking young people who are enrolled in educational programmes must have a UPN in order for their educational outcomes to be tracked by the Department for Education for England. Professionals in the virtual school (a statutory position in local authorities to designate a professional who is in charge of promoting the educational achievement of the children looked after by the authority) should work with schools and other education providers and the local authority to ensure that all refugee and asylum-seeking children have a UPN. Educational success is a priority for many refugee and asylum-seeking young people and professionals should capitalise on their motivation by removing barriers to learning and providing adequate support. This includes multi-agency working to ensure, for example, that placement changes do not, in so far as is feasible, result in unnecessary absences. Refugee and asylum-seeking young people who arrive in England at an older age appear to experience greater difficulties: in this study, they had higher SDQs and more home and education placement changes. This reflects findings from previous research (Chase et al., 2008; Wade et al., 2005) . Particular attention should thus be paid to the needs of these young people so that strategies are put in place to support them.
Future research should explore the special educational needs of refugee and asylum-seeking children, including how children are assessed and how different categories of SEN are association with educational outcomes, if at all. This study is one of the first to analyse the data available on refugee and asylum-seeking children in care; future studies should consider examining care trajectories from point of entry into care for all refugee and asylum-seeking children in care, including those who do not follow mainstream pathways.
Conclusions
The refugee and asylum-seeking children in care in this study had better educational outcomes than other children in care or children in need but lagged behind children in the general population. The majority were in mainstream schools and these young people did better than did young people in other types of education provision. However, refugee and asylum-seeking young people in care changed schools at far higher rates than did other children in care, those in need or in the general population, and this was significantly associated with poor educational outcomes. Few refugee and asylum-seeking young people had SEN and those who did had similar scores to those who had no SEN. SDQ scores were significantly lower than for children in care and below clinical cut-off points (Goodman, Ford, Corbin, & Meltzer, 2004) , but refugee children who had high scores (indication of more behavioural problems) had worse educational outcomes. The second part of the analysis showed that sampled refugee and asylum-seeking children were more likely to have lower educational attainment if they entered care later, were not in foster or kinship care, had high SDQ scores, were not in a mainstream school or had changed schools in the two years prior to GCSE exams.
This analysis shows that refugee and asylum-seeking children face significant challenges in school and in care, but they appear to have better outcomes than other young people in care overall. This study makes a contribution to research on refugee and asylum-children in care by describing the administrative data available on their care and educational experiences, and showing how these predict their exam scores. While the data are limited in scope and in terms of the story they tell, few studies have carried out secondary data analysis using administrative data sets with this population. Such research is important as a first step towards future studies with longitudinal data and larger samples (Stone, 2007) . The analysis also informs practice by arguing that there must be a more accurate Int J Soc Welfare 2018: 28: 53-62
Social work practice with refugee children in England recording of children's data to ensure that refugee and asylum-seeking young people are included in national data sets. Failing this, social services cannot be held to account for children's outcomes. Second, careful planning needs to ensure that young people do not miss out on school due to absences and that their needs, both educational and psychological, are met. In so doing, social services can help refugee and asylum-seeking children to succeed in school. Lastly, more research needs to be carried out to support social services and NGOs in planning care and reception services in a timely and efficient manner. This is a particularly complex challenge across Europe today.
